lation and Behauvi




i Mentimeter

What have you done today to help yourself feel safe so
that you can engage with this webinar and explore and

learn?

taken a minute
oks L played with my son

pen and paper
o talked to a friend closed door

ysed my d consistency
breakfast ‘ 1
. COffee
E ‘ £ tollet e Grgummericl
5 = anxiety
2 11 |
Es o hunger :
liet roor 3

302



Overview

Danger and the Nervous System
Defence and Social Engagement
The Adult Brain




\What things stop children from learning when they

come to school?

. anxieties ¢ ¥

oullying

friendsh‘ips- =1 g 3

sleep

worried

] illa

home life

] stress

3 | "
Worrles O nXIety g V lack of routine e St

4 worry

basic needs not met separation anxiety

relationships mental health =
no breakfgst dv insare s

tlredness E ‘

issues at home

1S, 2 nger,
C1, OF hunget £ & ooartosching
=1 lack of sleep -

. not feeling safe AtAChMEnt iSsUSs  meommrme &'
not having breakfast et byere SO

low self esteem

T S
arguments athome § lack of breakfast
soncrpticutes 3
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Cues of Danger

ervous system is built for survival.

e constantly on the hunt for signs
t. Stephen Porges calls this
auroception:

Danger: Is there a bear at the

ou be

ensed under CC BY




Defence against Danger

ous systems have ancient ways of dealing with thre




Defence or Social Engagement

nervous system is in defensive states we are mobilise
e fight and flight responses

bilised for actions which lead to shutdown
others.

Is in a social engage




Autonomic Ladder (Dana, 2018)

Safe: Open and Engaged

Mobilise for action via curiosity, exploratior
Immobilise for rest and relaxation leading
growth and restoration

Danger: mobilised for action
igh




Defence or Social Engagement

ot be in both defence and social
nt at the same time.

te for educatio




t and shutdown can take many forms s
others.

t these when in a defensive sta

response. If you don'’




\What do the adults in school do when they are in fight, b
flight or shutdown states?

mo;d\}_ shut down bl unrecllst}l]cdemcnds
ignore confrontational ok Gme ot ers

Gy
® leave the room
become defensive

sarcasm

t
rud
S

Q

A
Q
s
Q
~
h

disengaged

[
=]
= % o— L))
> = 513 :
.9 =z 0:SNOU §ID 5] 57 0%
0010 'S m= w B0 1 "9
pidog o off s O £ ifoc e ) s o £ ¢
gooffsick = Ot 7w CI'Y short tempered 4 § &
negativity C it e o :
bad mood Eélg 8 # : pc:mc
5 Q... argumentative hide owry sedSuRE
T 2 confrontation o
i g c 5
s 3 redl-jc??-d::-y-fe contact

W
g




Perceived signals of danger




The Adult Brain

5 iImmature brains need to be connected to ad

e need to be in a social engaged st
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What do you need to stay in a social engaged state
to support children?

ort fram family

time out

el ikeim dong we
support from others warmth e

talk to others

self regulation  nopressure

@
E

g > aicnn posmv‘ék
0O 40 PR n [ . r¢
self awareness “—5 "5 g - 'LJ h I U1. d}eritgndl ng do
I mutuairespect -5 res breath 22 o
oo selfregulate 93 2 5§ O knowon
=i § 2 19t gupport :
epl > _g 5 E 0. ewrcze tObECalM 2 =
¢ : 0. . . <]
£i§ & © §ic patience 2,23
ed 0 2 © supervision 5 .E 8
E ~ 8
Cot” £ 8 focused O §preathe -
uuuuuuuuuuu I T E— e
9‘ e consistency 3}]‘ ,‘

(%]
De [




\What are the most important things we can bring to schoo| “"e*m
environments to help children settle to learn?

i friendlyness
g L C a';crw'«':‘ﬂf‘sﬂfery
* O struct environment ol engogementstate
o .  Posi tivity
listeningear T . listening
) B, R e
Q T Prdaiy 6 5 g ; tlme music SpHE non judgemental
€ 53 > e love p dari o pl
O io9 > : § ounaaries safeplace .
= yEV) 42 g . ’
F,c8 82 01> Q° kindness care "o, e
a 2 - chtterfree interest Sl NS SFMRGnmI,
128 £ 82 §Calm trust
oy 02 0 8 e dorstaraing™ 1y Paviuness -
0 o 1t understanding s 81, et
5_], E warmth . anes "2 % consistent
1i £ & compassion 3
3 O ¢ relationship o
he‘onglng colm areos colm seff jﬂg; 45
Q
‘l‘.‘».\lx'.-'.c“i‘ > n‘c;mm‘j
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Ic Developmental Pr




DDP a Framework for Educators

and previous experience (including relational tr
on pupils.

he impact on the adult of what the p




DDP a Framework for Education

tionally engaged and available to pupils. Demo
nal acceptance alongside the safety of age a
nd discipline.

emotional age of the child




PACE

with the pupil through the attitude of
that offers safety and regulation t




An Example

has been throwing stones at another pupil during break. He i
nters the classroom yelling:

't and I'm the one who is getting punished!”




eacher that he was playing, and Jessica took the ball when it was his turn and s

to give it back and she didn’t listen.

idate his experience through acceptance and empathy and then be ¢

would be upsetting and feel unfair when you believ




and teacher can now join with him in his experience of guilt. Sh

cture him about the dangers of throwing stones as he already

uld trigger shame again. She can help him think about w

doesn t it when we wish we hadn t d




der how we can help you hold onto your temper when someone upsets you?

good when you are angry and then when your anger goes away you cert

d! Do you have any ideas what would help?

Derek is not yet ready to join in with thinking about this. He n

ine to regulate further.

some ideas. At lunch time we will spen




1. Notice:

What is happening?

Do I need 1o step in now? _

What immediate steps do [ need

o take (o ensure everyone's

safety? Is the il ready for my i

s:zp:zn? PEHTahfroy 2. Impact on you
(check own response)

7. Relationship Repair

Do I need to repair the
relationship so that the pupil
knows what has happened has not
affected our relationship? Do I - = Am I regulated. can I stay open
need 1o help the pupil repair a and engaged?
relationship with others? = Am I becoming irritated, angry
Do I need 1o provide some defensive? Dol feel useless?
additional coaching or help 1o - Dol need abreak or can I get
achieve a task - \ back to being open and engaged?

) = Can 1 be compassionate to myself.

6. ¢9Mn ) 3. Regulation or

(Decide on any further Reflection with

behaviour support) y Mol !

Do I need o do anyihing firther? J pupil?

- Inerease structure and (Where shall I start?)
stpervision - Sensory regulation;

- Provide a consequeice / - Emotional regulation

- Problem-solving { Or canl help the pupil to reflect?

- Support with learning Whichever is used a simple A & E

- Reflect with pupil later response will be helpful here as

- Has PACE been enough? well. g “This is hard for you.”

4. Curiosity and
Understanding

5. Connection via
Acceptance and

empathy:

Explore thoughts, desires,
urges, motives underneath the
behaviour. How can 1 help the
pupil experience that I am
trying o get it? This is a deeper
A & E response based on
increased understanding

(Tentative wondering.
about pupil’s internal
experience)

Iwonder what's going on... 7

How come ... '

No wonder you... if...

(Remember - Internal experience

is neither right nor wrong it just is)




An Example




1. Notice:

What is happening?

Do I need to step in now?

What immediate steps do I need
to take to ensure everyone'’s
safety? Is the pupil ready for my
support?




What did Mrs Kay need to pay immediate

attention to?

her own headache

safety of child

letter
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r support T
her relationship

being curios

judgemental of lucy take care o

i e e emotional regulation
connecting with learners < noticing lucy

L she was being triggere:
she should have read note not feelin

nonverbal cues
elf re te

xcting behavi

didntlook at note

under pressure TN i tio bt
tuning into herself
iy self awareness  emotional state  reguiatingerser
her heGdCiChe ers content Of note reading 7‘|Ir?l\u’_‘.‘

-

address her owi the note

ez how she was feeling
the content of the note recognising her
self regulation

own well being
d the room

how girl is feeling

immediately defensive

oOay Ianguc did she need to step in

ental
her language

understanding the reasons being judger
btional need

negative behaviour

i ) family connections
read the note
assuming




2. Impact on you
(check own response)

Am I regulated, can I stay open
and engaged?

Am I becoming irritated, angry
defensive? Do I feel useless?

Do I need a break or can I get
back to being open and engaged?
Can I be compassionate to myself:




What indicates that Mrs Kay needed to take care of herself
before talking with Lucy?

open minded

judgemental

ed abreak
udge mental e headache
Lk “ ! her state of mind I c
poor choices bl regulate herself

didnt notice

no control of emotions
worry about inspection she is feeling irritated
I ¢ worried about inspectors C i IS { ra CTGd worry f
he's got a headacl tirritet

under pressure

struggling anxious state

she was angry |

already disregulated

4 - 3 5
her initial response not prepared d neqative
: Sy _ p I I Stresse g life experiences
. . : felt ill she wasnt thinking
2 not well
a T
- ¢ | headache
school inspectors stress 6 5 self regulation
lack of self regulation ] ~ . e > | 3 stress- inspectors
focused on other things Q Teel”’]g !rritg ted hOrd mOrnIng not self regulated
instant disapproval 8_ angry previous opinions a
making assumptions 0 o nd er !
| rd I g ? a 8 2 anxieties about inspector feeling annoyed
AR . g % O d|Sregu|Gted I f anxious already
feeling frustrated ] K P
becomingirritated 8,} needs to regulate herself ! he Tasisansious
I rought past tt 3s back
| i 9 didnt give herself space disregulated herself
restless class she has a headache herown s '
quick reaction ]

short tempered
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3. Regulation or
Reflection with
pupil?

(Where shall I start?)

- Sensory regulation;

- Emotional regulation
Or can I help the pupil to reflect?
Whichever is used a simple A & F
response will be helpful here as
well. Eg ‘This is hard for you.’




What did or could Mrs Kay have done to help Lucy stay

regulated whilst she talked with her?

be positive

more empathy

pling apology to start

stay open-minded
t malk i
d judgement

listen mor

not made assumptions
i ng s

attuning k herself - headache umpi 1 @
= validate learner staye mer this time - P e I keer | annoyed
listened to her ; more e[TipdthchC ts get wrong too =
i be more positive
" hadasmess 2Oy lANguage non confrontational P,
o= validate her feelings
=03 smiled
23 stay calm understanding  tekedwitahe
e § change her body language el I lpO y aerstanaing SRR R
E chance to explain O vif mirroring r
5§ 2 f
Q = »
nen-judgement be aware of own feelings — _O t
more empathy at start -y O IS el I |'d t jsben andndic
' t r feel j:: VO l G e not be judgmental patier 2
C’) straight on the defensive e lucy time @

empathetic

regul

clamer

be curious

given ti

shown empathy

self regulate first
validation

not assume
vrfs

meet her own needs

acknowledge her

warmth to

sald she was sorry or wro

remain calm

listen wait for answer

change her tone
def
not defensive ask her how she is

apologised
tude

listened e ™
e, €mpathise  ~

regulate herself fve her-ck

osity

curi

tone of voice .. ..

lucy not self

thank you
empathi

show empathy
more time
explore reasons

estions
not jumped to conclusions

validate lucys feelings st
show more empathy

considered her view
not accuse her

attention
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4. Curiosity and
Understanding
(Tentative wondering
about pupil’s internal
experience)

I wonder what’s going on...?
How come...?
No wonder you... if...
(Remember - Internal experience
is neither right nor wrong it just is)




What understanding did Mrs Kay get when she
ecame curious?

yed reading

didn't feel re

better informed

as keith who needed

lucy cared

15 iy
saw it from lucy's persep out of ¢

-..  empathy "

na  whole picture

admitted r

became re

understanding

understanding of keith

realised

vith keith

IcCey,

broke barriers

she had mode a mistake

mis judged lucy

T
child was woried jreater awareness
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S. Connection via
Acceptance and
empathy:

Explore thoughts, desires,
urges, motives underneath the

behaviour. How can I help the
pupil experience that I am
trying to get it? This is a deeper
A & E response based on
increased understanding
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How did Mrs Kay communicate her understandin
through acceptance and empathy?

.} - reassured lucy she apologised
used vrfs
offered suf

recognising she was Y
accepted

(e being d friend mr
i1o lucy alternative strategy d | feelings
understood own emotions ’ swap detention

interest it !
nership of misunderstan acknov

pdge own failings changed sanctior

tone worried about her friend =
saw bigger picture ‘ered to do writing cou admitted she was judgment reconnected attuned o
more informa r L -

I
acceptance

keeping herself in check

\{olidoted

d sorry

opqugised |

listening ear

changed her detention
nishment to support

EU
reagssurance
pace

o acknowledge fault

reflected openly \/(Y i A~ A adimittad shieastEwrona
101 ATIO! admitted she got it wrong

VUl IC’l Ll Q W curious  validated lucy
she admitted her fauit
let barriers down

J understands she was wrong
stayed connected reassurance she can talk

admitted her own fail

authentic

laughed

ogising

taking a breath

apologise

no judgrr

us ore empathy

complimented

staying calm
1 friend

8




6. Correction

(Decide on any further
behaviour support)

Do I need to do anything further?

Increase structure and
supervision

Provide a consequence
Problem-solving
Support with learning
Reflect with pupil later
Has PACE been enough?
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What additional support did or could Mrs Kay

offer to Lucy?

english support
mic support r I -

check in

lesson

made herself available additonal help

ar empathise response
offer pastoral care

help group not detention
') it :
help not consequnce

one to talk toc
problem solving ey

help

on : S
did not unde sOom

admitted she

showing ongoing care R
t support with writing

raceses  listeningear  reassurance
me” seweamwion  inderstanding

help group

ed her

+

shared interest o talk

o

O =
O took some respo ;g”\t\(ft S list
G) QO ne n it o ng

— f Jilding up tru
ved she valued them
vapped out detention istening ear

me
= T t
time for lucy / ‘ !
support from adult
P ¢ . chance to check in
open door

reflecting

full support




7. Relationship Repair

Do I need to repair the
relationship so that the pupil
knows what has happened has not
affected our relationship? Do [
need to help the pupil repair a
relationship with others?

Do [ need to provide some
additional coaching or help to
achieve a task




What relationship repair occurred during this
scenario?

coaching advice

teacher and her
getting to know |
ways to help keith
change in reputastio
talk
saw her as

more even keel

: admit mistakes
vidual

be ult and child
ey etoana r t € mutual interests
igh g
g mutualrespect 3 mutuadlintere
= between 2 children underst

i iy humour aQcceptance —

built trust

understanding

o
9]
0]
ime Q
%]
g

mis judgement

ty person

lucy and her t:

jults

used humor

empathy {1 gt

il relationsh

saying sorry

cxcknoMadgmg and
adult chil o

validation

O correction with connectio

_volidated lucys concem buildin g trust
admitting you are wrong

acknowledging her mistake
regulation i

built o conr

playfulness

knows what happened i ho

ween all party

agreement to support
leaming pathways dev

more understanding

open and honest

tion

deflect
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arn anything, we have to feel safe....telling someone t
lates into feeling safe. Playfulness, Acceptance, C
the foundation for that felt sense of safety as
brains instinctively respond to with ple

rsubjective experiences of bein

to develop in the




This Photo by Unknown Author is licensed under CC BY-NC-ND

"Once the child experiences thro
primary intersubjective interactic
they are liked and have value ar

they have repeated experienc
emotions being co-regula
teachers, they will be mc
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Q&A

ns put in the chat that we did not get to:

ked well with a child and they are now engaged in learning wh
cape. The child is now clingy with one member of staff. O
having made the child clingy and dependent on the s

erstand this scenario is through Attachment T
stem. The child has an insecure attac
ol. The child manages this
st an avoi




out helping children who have experienced trauma and
mental challenges such as ASD and PDA.

nusual situation that children can present wit
the children are likely to take longer settli
ted by additional stresses — change

ews is that these children
ing. With tim




Ild is nervous about moving to a new class and is with
t 1:1 support.

to be experiencing fears of abandonmen
perience. The child is likely to be rej

e of the child but namin
he child’s f




help a child who is having to transition to a new school becaus
behaviour they have presented in an old school. There is an i
eriod when the child is quiet and co-operative. This is th
challenge when all the work on building relationships a
to be lost.

good work that has been done during the

derground. Often the challenges begin
trust. This generally links with
e child demonstrate




i Mentimeter

What was your experience of this webinar
today?

exciting
staff welbeing
f 10 itgrouy
fob - thank you vt
and plan further staff validating more interactive ]

matching wit o ’ A : £ 12
o E
(]. eat re _Jg;he. rather separate notes & g
gredl reires I =
- t ples &

more time

helpful

= . melnt.jmeter greqt explqnqtions - \lr{-l,\-rl"ﬁn*\;--nrvl:-.(‘:
> - g
= =2 fantastic and informative o
= Q interactive =" il
_" — fabulous g M b i 8\ loved the broin bits
’ mentmeter worked wel = C I nte restl n &=  matchesmyworkneeds
loved it 2o ol
conoion” | Npemei b c i excellent @
knowledgeoble — good reflectionof practi E

mformotwe i tening

differant. o oo egu ) interoctive elements

thought provoking engaging

really nteresting
arification

examples helpful clearly exploined
thank u great thank you very much

: poor intermet connection
e .. redlly enjc very interesting
@ r " ovat ieHactvn ——

great inking zoom ments
£ g g loved the ments
Ienjoy the in 5

super informati
very ‘ngugmg

good exampies
so informative

training
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